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ABSTRACT 
The present study aimed to investigate the effects of teaching interaction strategies on enhancing speaking skill 
among Iranian advanced EFL learners. In order to fulfill the objective of the study, the researcher selected 40 
homogeneous advance students and divided them into 2 equal groups including one control and one experimental 
group. each group included 20 participants. Then a speaking pre-test was administered to assess the participants' 
speaking skill at the beginning of the course. After the pre-test, the researcher practiced the treatment on the 
experimental group. During the treatment sessions, the researcher taught interaction strategies to participants of 
the experimental group. On the other hand, the control was taught traditionally. Finally, a post-test of speaking 
skill was employed after the treatment to gather the sufficient data. One-way ANCOVA was run to analyze the data 
among the control and experimental pre and post-tests. The results showed that the experimental group got better 
scores in the post-test. The study showed teaching interaction strategies has positive effects on promoting Iranian 
EFL learners' speaking ability. The implications of the study suggest that interaction strategies can be used by EFL 
learners to develop their oral proficiency. 
KEYWORDS: Interaction strategies, Speaking skill, Iranian advanced EFL learners 
_____________________________________________________________________________________________ 
 

INTRODUCTION 
Speaking seems predominantly favored among the four major skills as each English language learner aspires to be 
effective in oral communication with others. The importance of teaching speaking ability is to acquire language by 
speaking and listening before learning to read and write. As Brown and Yule (1983) note, many learners consider 
speaking as the prerequisite for learning a language, and improvement is measured in terms of spoken communication 
performance.  For most people, speaking skills is the most important aspect of learning a foreign language, and success 
is measured by the ability to conduct a conversation in that language. (Nunan, 1991, p. 39). Patel and Jain (2008, p. 
29) also note that "language's primary functions are connectivity, self-expression, and reasoning." It is therefore clear 
that language is a means of communication. She / he must be able to speak that language in order for a learner to 
master a language well. Speaking skill shows clearly that the learner knows how to utilize that language. Speaking a 
foreign language, however, is not an easy ability for learners to master. Apprentices consider speaking to be the most 
difficult skill as it requires great courage and preparation to speak well in the new language. Brown (2004) says 
speaking has five components in this regard, namely: grammar, vocabulary, understanding, fluency, and 
pronunciation. These components must be known to students. We should know what they're going to say when we 
speak; hence, they need to have a lot of ideas in mind about what they're going to say. Furthermore, students need to 
be able to use correct pronunciation; otherwise listeners would find it difficult to understand them (Namaziandost, 
Shatalebi, & Nasri, 2019). In addition, they must have sufficient vocabulary to be able to speak fluently and correctly 
and must be able to arrange their sentences so that they can be understood. If all these things are done well, the students 
will surely be able to speak well and the message will be easily received by their listeners. 
 

It is therefore important that teachers teach students how to speak for effective communication strategically. 
Strategy-based teaching is a process-oriented teaching approach that focuses on the learning process and results in 
both process and learning product improvements. Strategy means a plan, step, or conscious action toward achievement 
of an objective (Oxford, 1990; Namaziandost, Neisi, Mahdavirad, & Nasri, 2019). Brown (1994) notes that strategies 
are referred to as unique solutions to a problem or mission, methods of action to accomplish a particular purpose, or 
designed projects to control and manipulate such details. Cohen (1998) describes strategies as the mechanisms that 
learners chose actively. 
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Due to this, scholars are looking for innovative ways to improve global learners ' language skills. Because 
communicating is the ultimate purpose of learning a foreign language, we looked for new techniques to help learners 
develop their auditory, listening, and speaking skills. Some of the important interpersonal skills that students need for 
effective communication are that they should be able to direct dialog with each other, reflect directly on what another 
speaker has just said, disagree with or question the argument of another speaker, should not be invited to speak or 
respond when there is a brief pause signaling the end of someone else's turn, Interrupt each other to include an opinion 
or question, and use suitable paralinguistic features (Counihan,1998; Namaziandost, Nasri, & Ziafar, 2019). 

 
In a related study, Lam and Wong (2000) suggest that learners should also demonstrate suitable cooperative 

behavior and peer support to mitigate the inefficient use of interpersonal techniques due to limited language skills. 
Cooperative language learning aims at encouraging cooperation between learners through structured interaction 
activities. Cooperative Learning proponents describe Cooperative Learning as: "Cooperation functions together to 
fulfill common purposes. Individuals seek outcomes that are beneficial to themselves and all other group members 
within cooperative situations (Richards & Rodgers, 2001, p.195) 

 
Moreover, during their learning process all language learners use language learning techniques. Learning 

strategies are commonly defined as the operations or processes that the learner selects and uses consciously (or 
unconsciously) to learn the target language or to promote a language task (White 2008, cited in Hurd & Lewis 2008, 
p. 9). Apart from that, Chamot (1987, quoted in Macaro, 2001, p. 17) describes learning strategies as strategies, 
solutions or deliberate actions that students take to promote the processing and retrieval of knowledge in both the 
linguistic and material fields. There are many options from the many different strategies from which learners 
consciously select to optimize their chances of success in learning and using the language to achieve their goals. When 
processing new information and performing tasks, learners consciously employ language learning strategies. These 
strategies help them to understand better and faster. Language learning approaches are therefore important for progress 
in learning a new language (Tahmasbi, Hashemifardnia, & Namaziandost, 2019). 

 
O'Malley and Chamot (1990, p. 1) state that "learning strategies are individuals ' special thoughts or behaviors 

to help them understand, learn or retain new information." Oxford (1990, p. 8) also points out that learning strategies 
are specific actions taken by learners to help them learn themselves, to make learning easier, faster, more enjoyable, 
more self-directed, more efficient and more effective and more transferable. By using the right strategies, the language 
learning process will significantly improve. Proper strategies for language learning lead to developed, faster language 
skills. Strategies for language learning play an important role in the language learning process (Shakibaei, Shahamat, 
& Namaziandost, 2019).  

 
A research by O'Malley and Chamot (1990) shows that more efficient (higher-skill) students generally use a 

wider range of techniques and use them in ways that help the student to accomplish language assignments more 
successfully; on the other hand, less effective (low-skill) students not only have less tactics but also often use strategies 
that are insufficient for the task or that are not suitable to the task or that do not result in successful task completion. 
Studies by O'Malley and Chamot (1990) and Gu and Johnson (1996) (cited in Cabaysa & Baetiong, 2010 p. 24) further 
illustrate the use of variations of approaches by active learners. This is confirmed by a study conducted by Gharbavi 
and Mousavi (2012) showing the higher the level the students are at the greater the amount of techniques they are 
using. 

 
In short, learning strategies can be viewed as special ways of processing information that learners use to 

improve information understanding, learning, or retention. Students use learning strategies to help them better 
understand new information and help them solve language issues. To make learning simpler, smoother, more 
productive, more efficient, and more enjoyable, learners need to recognize the power of actively using language 
learning techniques. 

 
Regarding mentioned points, this study aimed to investigate the impact of teaching interaction strategies on 

enhancing speaking skill among Iranian advanced EFL learners. To fulfil this objective, the following research 
questions proposed: 

 
RQ. Does teaching interaction strategies have any significant effect on enhancing speaking skill among Iranian 
advanced EFL learners? 
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METHOD 
PARTICIPANTS 

The participants of this study were 40 advanced language learners who were selected among 70 male students at a 
private English language institute. The participants' age range was from 19 to 22. They were selected based on non-
random sampling; they were chosen based on their scores on Oxford Quick Placement Test (OQPT). They have been 
studying English as a foreign language for at least five years. All participants were native speakers of Persian. The 
learners were non-randomly divided into two groups of one experimental and one control groups.  

 
INSTRUMENTS 

The first instrument which was utilized in the present study to homogenize the participants is the OQPT. It helped the 
researcher to have a greater understanding of what level (i.e., elementary, pre-intermediate, intermediate) her 
participants were at. This test has 60 multiple-choice items and based on it the learners whose scores were between 
52 and 60 were advanced and were regarded as the target participants of the current research. 
 

The next instrument which was used in this study was a researcher-made speaking test. In speaking test, each 
group was given a social issue with four choices or alternative solutions to discuss. They were then given 15 minutes 
to discuss and come to a decision. The group discussions were observed and recorded twice, once before and once 
after the training. The transcripts of both these sessions were reviewed and compared to examine if teaching interaction 
strategy improved speaking skill. Specifically, the group discussions were observed to identify and examine the type 
of interaction strategies, and the frequency and effectiveness of the teaching interaction strategies which were used 
before and after the training. 

 
DATA COLLECTION PROCEDURE 

To carry out the present research, the researcher attended the above-mentioned English institute and gave OQPT to 
70 Iranian male students to assess their level of English proficiency. The researcher selected 40 advanced students and 
divided them non-randomly into two groups; experimental (n=20) and control group (n=20). Then, both groups were 
pretested by a speaking test. After that, the researcher taught the experimental groups through teaching interaction 
strategies. Based on the researcher’ experiences and awareness of students’ needs, five interaction strategies were 
selected to be taught: 1. Expressing agreement; 2. Expressing disagreement; 3. Seeking clarification; 4. Clarifying; 5. 
Directing interaction within the group. The strategies were introduced and taught in 10 sessions, partly based on the 
cognitive and social strategies of Oxford (1990) for learning a new language and the taxonomy of vocabulary learning 
strategies of Nation (2001). The lessons were planned based on strategies for cognitive strategies (Oxford, 1990; Nasri, 
Namaziandost, & Akbari, 2019) such as repetition, formal practice with sounds, recombination or generative use of 
words in various contexts, and naturalistic practice. The social strategies suggested by Oxford (1990) and the 
cooperative learning strategies suggested by Johnson, Johnson, and Holubec (1990) and Rice (1994) were also taught 
to students, such as encouraging and providing a word or phrase to help another student, cooperate with others, and 
sympathize with others. On the other hand, the control group did not receive the task-based instruction. They were 
trained traditionally. The treatment lasted 10 sessions of 60 minutes each under the guidance of the supervisor. In the 
last session, both groups took the post-test of speaking.   

 
DATA ANALYSIS  

The collected data through the aforesaid procedures were analyzed and interpreted according to the objectives of the 
study. Firstly, Kolmogorov-Smirnov (K-S) test was used to check the normality of the gathered data. Then, the 
descriptive statistics were calculated through using SPSS software, version 22. Finally, one-way ANCOVA was used 
to analyze the scores of the groups and to determine the effects of the treatment on the participants’ speaking skill.  
 

RESULTS AND DISCUSSION 
First of all, the distribution, must have been normal. The normality of the distribution was checked by a more robust 
statistical test (i.e. Kolmogorov-Smirnov), the results of which are shown in Table 1: 
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Table 1 
Normality Test for the Scores of the Pretest, and Post-test 

 Kolmogorov-Smirnova 

Statistic df Sig. 

EG. PRE .227 20 .083 

EG. POST .329 20 .098 

CG. PRE .165 20 .156 

CG. POST .177 20 .102 

 
The Sig. value under the Kolmogorov-Smirnov part of the table represented a value higher than .05, which 

indicates that the distribution of scores for the pretests and posttests was normal. 
 

As the research question of the study was intended to figure out whether using teaching interaction strategies have any 
significant effect on enhancing speaking skill among Iranian advanced EFL learners, the posttest scores of the EG and 
CG learners had to be compared. To attain this objective, the researcher could run an independent-samples t test, but 
to control for any possible pre-existing differences between these two subgroups, and compare their post-test scores 
accordingly, one-way ANCOVA was chosen to be conducted: 
 
Table 2 
Descriptive Statistics for Comparing the Post-test Scores of the EG and CG Learners 

Groups Mean Std. Deviation N 

EG 16.1500 2.79614 20 

CG 12.7000 1.62546 20 

Total 14.4250 2.85448 40 

 

In Table 2, it could be found that the post-test mean score of the EG learners (M = 16.1500) was larger than 
the post-test mean score of the CG learners (M = 12.7000). To find out whether this difference was a statistically 
significant one or not, the researcher had to look down the Sig. column and in front of the Groups row in Table 3: 

Table 3 
Results of One-Way ANCOVA for Comparing the Post-test Scores of the EG and CG Learners 

Source Type III Sum 
of Squares 

df Mean Square F Sig. Partial Eta 
Squared 

Corrected 
Model 

135.820a 2 67.910 13.809 .000 .427 

Intercept 103.930 1 103.930 21.134 .000 .364 
Pretest 16.795 1 16.795 3.415 .073 .085 
groups 133.726 1 133.726 27.193 .000 .424 
Error 181.955 37 4.918    
Total 8641.000 40     

Corrected Total 317.775 39     
a. R Squared = .427 (Adjusted R Squared = .396) 

 
 In Table 3, if you find the row labeled Groups in the leftmost column, and read across this row, under the 
Sig. column, you can find the p value, which should be compared with the alpha level of significance (i.e., .05). The 
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p value here was lower than the alpha level of significance (.000 <.05), which indicates that the difference between 
the two groups of EG (M = 16.1500) and CG (M = 12.7000) on the speaking post-test was statistically significant. 
This means that teaching interaction strategies could significantly improve the speaking skill of the EG learners.  
 
 Another noteworthy piece of information in Table 3 is the effect size value, shown under the Partial Eta 
Squared column in front of Groups. This value equaled .424, which means that the treatment (i.e., teaching interaction 
strategies) accounted for 42% of the difference between the EG and CG learners. 
 

This study examined the impact of teaching interaction strategies on enhancing speaking skill among Iranian 
advanced EFL learners. After collecting and analyzing the data, the results indicated that performance of the control 
and experimental groups in the speaking pre-test was almost the same. However, the results obtained from their post-
test showed the experimental groups outperformed than the control groups. In fact, those students who received the 
treatment- teaching interaction strategies-did better and had better scores. It is concluded that teaching interaction 
strategies had positive effects on Iranian EFL learners' speaking skill.  

 
The study was positive as previous research by Mendez and Marín (2007) was also positive; during the pre-

test students had little knowledge of strategies so they used them more often after training strategies, the results showed 
the differences in use since the beginning, apart from the students gaining even more confidence in communication. 
The speaking test scores are therefore positively correlated with the use of interaction strategies and, in particular, are 
cogently correlated with these strategies. Generally speaking, this research result is consistent with that of the 
empirical studies by Fewell (2010), which suggested a positive relationship between using oral English learning 
strategies and oral skills. The revelation that the more students use the memory strategy, the better they perform on 
the speaking test is the strongest correlation in this study. Because these two variables have a common trend in 
variation, this finding seems to be logical. Reasons for this phenomenon can be taken for granted as the technique 
allows students to recall relevant knowledge of spoken English with accurate skills (Oxford, 1990). O'Malley & 
Chamot (1990) states that "at high school level, novice foreign language learners sometimes panicked when they 
realized they lacked procedural skills to solve language problems" (p. 140). New EFL students therefore don't know 
how to track their learning and they are barely aware of the importance of using approaches and that's why there are 
variations in technique between students at different study rates. Such results are consistent with those stated by 
Griffiths (2008), which notes that high-level students report using language learning approaches more often than 
lower-level students do. This does not suggest, however, that high-level students are "good" and lower-level students 
are "poor," but there are clearly factors affecting the technique that use most of the time studying English (Griffiths, 
2008; Abedi, Namaziandost, & Akbari, 2019). 

 
This study has shown that the speech ability can show significant progress if students grow using engagement 

techniques. Studies including Foster and Skehan (1996) and Skehan and Foster (1999) stated in previous studies that 
planners were more articulate than non-planners. The influence of strategic planning on fluency was also discussed 
by Yuan and Ellis (2003). Crookes (1989) showed that students planned for 10 minutes had more complex phrases 
and a wider range of lexicons. Some of the studies reported positive accuracy effects (e.g., Kawauchi, 2005), but Yuan 
and Ellis (2003) and Ellis and Yuan (2004) did not support this in their studies. 

 
The use of the strategy of students was found to be consistent with their beliefs about the learning process of 

a second or foreign language (Abraham & Vann, 1987; Ziafar & Namaziandost, 2019a). Also, as Kalaja (1995) 
believes, the use of the strategy of students reflects their underlying beliefs about the learning of languages. This may 
be blamed on English teachers as it is the responsibility of the English teachers to teach students these learning 
strategies. It demonstrates the importance of familiarizing teachers with learning strategies.  

 
Moreover, the findings of this study are consistent with the findings of Gharbavi and Mousavi (2012) and 

Pei-Shi (2012), which showed that the higher the level of learners, the higher the number of strategies they apply. 
Oxford (1990) also argues that learning strategies are used by all language learners, but more successful learners use 
them more consciously, more appropriately, more purposefully and more often. An undeniable value of this analysis 
is that it has explored the use of engagement methods with respect to the success of particular communication 
activities, something that scholars have seldom achieved, while providing valuable observations in this regard. 
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CONCLUSION 
The focus of the present study was on investigating the effect of teaching interaction strategies on improving Iranian 
EFL speaking skill. In order to meet the purpose of this study, a research question was asked. As the findings indicate, 
experimental group outperformed the control group. Accordingly, it may be concluded that teaching interaction 
strategies has a significant effect on the learners’ speaking performance. The fact shown in this study was that most 
of the interaction strategies with relatively high frequencies were used by successful learners. This finding can be self-
evident somehow, as a successful learner is successful because he frequently uses most strategies, and if less successful 
learners knew this fact, they would be more successful. A learning strategy is "an extremely powerful learning tool" 
(O'Malley & Chamot, 1990, p.43), which naturally empowered the successful learners in their learning efforts. 
Furthermore, as successful language learners may have had more exposure and contact with the foreign language, they 
have been familiar with different strategies and their usefulness in learning other languages Experience. The findings 
of the present study can also be attributed to their participants and the setting. If a different sample had been used, it 
could have achieved different results. This can be easily seen in the various findings of various research conducted in 
different countries and with various participants. 
 

While scanty, the findings of this study may have important implications. First of all, the fact that instruction 
on strategy has an effect on the language improvement of learners shows that more attention should be paid to learning 
strategies in the education system of Iran, where they appear to be overlooked. For language institutes where the 
primary objective is to educate students with successful oral skills, this can be even more relevant. The cognitive 
process that accompanies learning and practice strategy raises the awareness of students to develop their strategic 
skills described by Wenden (2001) as "general knowledge of what strategies are, specific knowledge of when and how 
to use them, and their usefulness” (p. 36). Because teachers are key factors in each instructional program, teacher 
training programs should include courses to familiarize teachers with various aspects of the training and evaluation 
strategy. In fact, when considering the issue of ethnicity and culture, teachers should be familiar with the learners ' 
national characteristics and cultural needs. As Williams and Burden (1997) put it, "The good instructor may not just 
be one who gives basic learner training challenges, but rather one who is mindful of the strategic ramifications of each 
language learning assignment they provide" (p.165). Likewise, in their materials, material developers should include 
learning strategies. The selection and incorporation of activities and tasks that target certain strategies appear to be 
integral to the development of any instructional material, taking the effect of culture on the use of strategy. 
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